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T
This presentation is a tool for instruction for district coordinators and teachers

working with gifted learners on how to implement the Florida’s Frameworks for K-
12 Gifted Learners.

Developing high interest, differentiated learning experiences along with
assessment tools to measure outcomes that are aligned with the Frameworks is
critical to the success of all gifted programs. To meet this challenge educators of
gifted learners will benefit from professional development opportunities and
instruments that will help guide them through the process.

This presentation was developed to outline and break down the complexity of
the Frameworks into manageable chunks allowing time for discussion, questioning
and clarification. It is anticipated that this will serve as a springboard for how
best to implement the Frameworks and subsequently, that gifted learners will
reap the benefits of rich learning experiences.



I I ————————

1 The format of this resource is designed to be flexible in order to meet a
wide variety of needs.

1 The materials can be used together in a one-day workshop, over several
days, in segments throughout the year, or as separate modules.

71 Your travels through this presentation will provide you with an overview of
the Frameworks as well as detailed aspects of implementation of the goals
and obijectives for curriculum development as well as student assessment.

7 You will experience the Frameworks through multiple modalities and media
formats using activities, videos and case studies.

1 The Frameworks can be accessed at
http://etc.usf.edu/flstandards/sss /frameworks.pdf or from
www.unfwogi.com



http://etc.usf.edu/flstandards/sss/frameworks.pdf�

FLORIDA'S FRAMEWORKS
FOR
K— 12 GIFTED LEARNERS:

Intfroduction



Welcomel

Your travels through this presentation will provide
you with an overview of the Frameworks as well as
more detailed aspects.

You will experience the Frameworks through multiple
modalities and media formats using activities,
videos and case studies.



Obijectives

Create an understanding of the potential of the
Frameworks.

Explore the tapestry of the Frameworks through the
threads of

Describe the hierarchy of assessment:

Experience the Frameworks by assessing units for
Gifted Learners.



Rationale for the Frameworks

Gifted students need opportunities to:
11 Pursue topics of study in greater depth.

1 Tackle a wide range of authentic and complex
academic tasks.

1 Advance through activities at their own pace.

1 Develop a sense of self and possibilities in the
world.




Florida’s Frameworks for K-12 Gifted Learners
s

The work is comprised of:
1 Seven (7) Goals
0 Twenty-two (22) objectives

0 Sixty-six (66) traits in the form of rubrics



Dual Uses of the Frameworks

Provide a guide to teachers developing learning
opportunities for students identified as gifted.

Provide a tool to assess students’ performance of
highly rigorous, complex learning objectives.
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FLORIDA'S FRAMEWORKS FOR
K— 12 GIFTED LEARNERS:

Looking at the 7 Goals and their Objectives



;@ Goal 1

By graduation, the student identified as
gifted will be able to critically examine
the complexity of knowledge: the
location, definition, and organization of @
variety of fields of knowledge.




Why Examine Knowledge?

All fields of human understanding
rest on enduring knowledge

Knowledge is a system of
understanding

Gifted learners need to examine
their own epistemology to self
actualize

Understanding the structure of

knowledge (location, definition &
organization of a field) gives

meaning to complex phenomena




Goal 1 Student Objectives:

The gifted student will:

Locate, define, and organize a field of study as it
relates to the broad spectrum of knowledge.

|dentify and illustrate basic principles and the
foundational concepts that are central to
understanding the essence of a field of study.

|dentify and apply investigative methodologies that
are followed in a selected field of knowledge.



,@ Goal 2

By graduation, the student identified as
gifted will be able to create, adapt, and
assess multifaceted questions in a variety
of fields/disciplines.




Why Focus on Questioning?
N

1 Developing skills to construct,
refine, and evaluate questions is a
major goal of education.

7 Inquiry drives learning, frames
curiosity, and connects topics.

11 For gifted students, critical inquiry
is a key to discovering deeper

and clearer perspectives.




Goal 2 Student Objectives:

The gifted student will:
|dentify significant questions within and across
disciplines.
Generate significant questions within and across
disciplines.
Evaluate and refine significant questions within and
across disciplines.



Exploring more deeply

Open the document titled “Goals One and Two Examples
and Non-examples.”

Read the first pair of sample activities. Identify which is
aligned to the Goal One objectives of the Frameworks.
Highlight key words and phrases that indicate that
alignment.

Do the same for Goal Two.



Some Key Words in Goal 1

Significant advances in the field
Challenges

Ethical issues

Unanswered questions
Connections to other fields
Develop his or her own theories
Elicit feedback from professionals

|dentify other related fields



Some Key Phrases in Goal 2

Connections not obviously connected
Evokes deep consideration on a topic

Question that reflects personal value or ethical
principle

Question believed to be unanswered



,@ Goal 3

By graduation, the student identified as

gifted will be able to conduct thoughtful
research /exploration in multiple fields.



Why Research Skills?

71 Research skills include both research done
for academic pursuits as well as that which
is pursued for personal interest.

o1 Skills of analysis, of discerning the
importance and nature of differing
sources, and of the pursuit of further study
are all significant parts of the activities
that embody research.

1 Gifted learners should be encouraged to
investigate those areas and ideas they
find fascinating. Important here is the idea
that research should be conducted in
multiple fields/disciplines.




Goal 3 Student Objectives:

The gifted student will:
Use a variety of research tools and methodologies.
Use and manipulate information sources.

Detect bias and reliability in the process of
research.

Apply ethical standards to research and analyses.



,@ Goal 4

By graduation, the student identified as
gifted will be able to think creatively and
critically to identify and solve real-world

problems.



Why Creative and Ciritical Thinking?

=1 Divergent views are the mainstay of
teamwork and team-based learning,
enhancing the process of problem finding.

7 Multiple information sources can be included
into action plans that use broad arching
evidence and seek acceptance from multiple
audiences, leading to consensus rather than
compromise.

1 Learning to synthesize multiple viewpoints is
important in continuing cognitive growth as
well as engendering a more positive
acceptance of viewpoints that differ from
one’s own thinking.




Goal 4 Student Objectives:

The gifted student will:

|dentify and investigate a problem and generate
supportive arguments from multiple perspectives of a
complex issue.

Analyze the relevance, reliability, and usefulness of
data to draw conclusions and forecast effective
solutions.

Use and evaluate various problem-solving methods to
determine effectiveness in solving real-world
problems.



Exploring More Deeply

Open the document titled “Goals Three and Four
Examples and Non-examples”.

Read the first pair of sample activities. Identify which is
aligned to the Goal Three objectives of the Frameworks.
Highlight key words and phrases that indicate that
alignment.

Do the same for Goal Four.



Key Words in Goal 3

Multiple sources

Document both supporting and non-supporting
evidence

Evaluate own perceived biasness

Personal ethics



Key Words in Goal 4

Multiple perspectives

Consider each proposed solution
Outcomes resulting from the selection
Advocate using data

Address the predicted, unintended outcomes



,@ Goal 5

By graduation, the student identified as
gifted will be able to assume leadership
and participatory roles in both gifted and
heterogeneous group learning situations.




Why Leadership and Participation?

Speaks to the social nature of learning and its
relationship to leadership.

Intellectual power is not just found in isolated segments of
cognitive thought, but is found in relationships with family,
friends, mentors, and with everyone who shares social
contact with the individual.

Recognizing that some situations require an individual to
‘step up’ and assume a leadership role while other

situations equally demand more of a following frame of
mind is an essential skill in navigating social interactions.

When gifted learners get together, it is important for them to understand that through
the art of weaving relationships, we learn how to work with others towards common
goals.



Goal 5 Student Objectives:

The gifted student will:
Accept divergent views to positively affect change.

|dentify leadership traits and qualities as they
appear in different individuals and situations.

Manifest significant leadership skills and organize
group(s) to achieve project goals.



;@ Goal 6

By graduation, the student identified as

gifted will be able to set and achieve
personal, academic and career goals.



Why Personal and Academic Goals?

Self-reflective abilities engender
stronger metacognitive skills and
work to enhance traits of life long
learning.

Being able to understand and
describe both strengths and
weaknesses allows a learner to
navigate the paths toward higher
learning with better success.

Gifted learners must continue to

develop even after formal,
institutional learning has ended.




Goal 6 Student Objectives:

The gifted student will:

|ldentify personal strengths and weaknesses and
accept challenges in both areas to maximize
learning.

Assume primary responsibility for learning, including
identifying needs and setting reasonable goails.

Design plans of action to address benefits and
obstacles in achieving goals of personal interest.



Exploring More Deeply

Open the document titled ““Goals Five and Six
Examples and Non-examples”.

Read the first pair of sample activities. Identify which
is aligned to the Goal Five objectives of the
Frameworks. Highlight key words and phrases that
indicate that alignment.

Do the same for Goal Six.



Key Words in Goal 5

Analyze and identify steps

Develop strategies to gain support

Implement

Assign roles based on strength and motivation
Creative problem solving

Resolution techniques



Key Words in Goal 6

Personal strengths and preferences
Establish criteria

Use data to track progress

Evaluate performance based on the established

criteria



,@ Goal 7

By graduation the student identified as
gifted will be able to develop and
deliver a variety of authentic

products /performances that demonstrate
understanding in multiple
fields/disciplines.




Why Authentic Performances?

71 Learning is too often driven by one-
dimensional assignments that require
minimal modes of cognition and
expression.

01 Students should be encouraged to
explore creative expression through
a variety of cognitive avenues.

o1 Presentations of cognitive and
affective growth should unite
problem solving systems within the
various areas of human expression

and thought.




Goal 7 Student Objectives:

The gifted student will:

Develop products that communicate expertise in
multiple fields and disciplines to a variety of
authentic audiences

Create products that synthesize information from
multiple sources illustrating solutions to real-life
problems



Goal 7 is designed :

To be used in conjunction with Goals
One through Six and integrates the
other goals.

To establish highest quality design for
student products.



Exploring More Deeply

Open the document titled “Goal Seven Example and
Non-example.”

Read the pair of sample activities. ldentify which is
aligned to the Goal Seven objectives of the
Frameworks. Highlight key words and phrases that
indicate that alignment.



Key Words in Goal 7

Through the perspective in multiple fields

Reacts to particular interest-based audiences
Audience feedback

Elicits questions and feedback
Responds to feedback

Tailor the presentation to the audience



44

FLORIDA'S FRAMEWORKS FOR
K— 12 GIFTED LEARNERS:

Weaving the goals for. unit
development



Weaving the Goals Together

Program Goals One and Two are driven
by thinking

Program Goals Three and Four are driven
by thinking

Program Goals Five and Six are driven
by thinking

Program Goal Seven is driven by

thinking



Weaving the Goals Together

The goals are a web, not a ladder with a linear
order

Always work with at least two simultaneously

Four or more goals at one time may be too many
for a lesson but not a unit

A unit may have all seven goals addressed



Weaving the Goals Together

Affect

Product Process

Content



Weaving the Goals Together

Process, 3 Product Affect, 5

Content, 1 Product Affect, 6

Content, 2 Process, 4



Visual Model of Program Goals —
Usable Bundles

-

- @~



-

1

Looking at a Unit

PAUSE HERE TO GATHER MATERIALS.

Open the documents titled:
Llesson 1 Frameworks
Lesson 2 Frameworks
Lesson 3 Frameworks

lesson 4 Frameworks

Open the document titled “Checklist for Challenge and
Rigor.”



Checklist for Challenge and Rigor

e A YR the Course Horidas Frameworks for K-12 Gifted [ earmers

ChecHist for Challenge and Rigor
Z0ALE and O BIECTIVES Ewident Examples

1. Doens s lezmn for unilt, dsomson, Instadion, assessmen orovce
cpporiurites for Te chdent jdenfac ag gited o cifaly eamne e
compledty o kenowisdge: T (o fon, BAritSon, anc argani=Eon of 2 wariety
ol fhaics of knowhacipeT

2] Loce, oafre, 20 omaniz 2 fieic of Sucy 25 Iirdzfes o e raed
Specin off kmcalacipe.

b} lcen@fy andilustzete esEcprindpies 2nc Te founceSorel onospis
Fatame oarird o urderstancing e emene of 2 e of stucy.

) loerdty and apdy Irvestoates mefhodbiogies Fatam folowes Ina
el fai of Rrowisdge.

2 Does Tisleenn (or Uit dsomson, Inssucon, 2esessmen podce
CoDaTrites for T sdent ldenSfec 25 Jited o omie, 2020, G 2sEs
MUt aD=tesd QUECTIONEG I 2 wariety of fEcg Cisaaines?

2) lcer@fy sigriffant oesSons Witin and aooss dsdplines.

0} Genumie Sorifcnt ouastons W anc 2ooss dedidines.

) ERIEE I mine Sorincr Iestons Winin 20 200Es dsaines.

3. Does Tisleson (or unlt, dscussion, Instudion, 2ssessmeny podce
opparirites for T stadent ldenffec 23 gited o oonciuct oaghetll
recaanch/exploration n mUSoe feics?

2] Us=a wardaky of msemend ods and meSoodogies.

B UstZnd MENDJZE [Meareen SoToss.

o) Detect Haganc rablity In e oo of momsrdy.

) Apply eTicH S=ncErs o meeer 20 2rElvEs.




Checklist for Challenge and Rigor

GOALS and DBIECTIVES Evident Examples Mot Suggested Changes
Evident

4. Dcees Tlishasmn (or Unit, disoussion, InsTudtion, 2esesement prowce
ooEarirites for Te st ldentfec 2z Jfted to TNk oreatheely 2mC
critically o ligenafy 2rc soe mea-wodd raiemsT

2] loenafy anciresicaie 2 oo and grneraie SEporhee 2gumeris
e persecTESof 2 COTDieN ISELE.

o} Anziyee Te mieane, bty 2ndsetinessof 2 o g2
oondisons and et efectve Trodem SdUSos.

[= Ussand vl e wios orabismr S0iihng meThocs D OeETmine
eifecineness In Soling neel-woricl probdemes.

3 rniE, dsoussion, INEudion, 2esessmenyy provdice
opEarirites for Te st ldensfec 2z e toassuTe leaderchip and
partkcipatory rokes in Do gIfed anc MetemgEnani s rodp earming STetersT

2] F0ngh et ews D posteely S SR rge.

D] loeafy lmaersin 1A and ouaites 25 Ty 20T I difems
N ACEIS 2N SEncns.

] Menifest Sorfent ECereiD SIS 2N Gigenize Qoilns) e
profc pals.

6. Do TS A2 (o LN, 0S0LISSIon, INSTrUcton, 220asemanty prowos
SODITTeS for e S0t loendfes 25 Jfed io B anc achiee perconal,
acadamic, and carssr goals?

2] loanTR Darsoral STATCTS A WARITASES 370 A0EIT Tl EgaS
0T arees oo mRMTiDe heerrng.

B FAssume mimary meponsolty for laaming, Indldng Ioenafing neacs
A TG ressage goEs

] Casgn dans of 2050 D ANTass anafit ang Coawoas [ s
o of parmn Inemst

7. Coeas 15 28w (o Uit dsousson, Insucion, 2ssasemant) oo
oEartitas for Fa Sheent lendfas as gfes i davmingang caluer 2 ety
of muthentic products | paformancas Sat oot e nossEneng
militpie feogdstdines?

2} Dewdopproduds Fet oommunhzie asperie In mudige feids and
clsdplines o2 wadety off aufhendic 2icienoes.

B} Cremte procduds et mnteste Informeton fom cleerse moroes
L2 Eng clergent sOUTons O parspeclves.




Looking at a Unit continued

The checklist reflects the Framework goals and
objectives. Using that checklist, find areas of the
lessons that align to the Frameworks for Gifted
Learners goals and objectives.



Some areas where the unit aligns to the

Framework
I e

Did you see evidence?

Lesson 1: Objectives from Goal 1
Lesson 2: Objectives from Goals 1 and 5

Lesson 3: Objectives from Goals 2, 3, and 7

O 0O 0O 0O

Lesson 4: Objectives from Goal 4
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FLORIDA'S FRAMEWORKS FOR
K— 12 GIFTED LEARNERS:

Using the Frameworks to assess
student performance



Using the Frameworks - Assessment

Each objective of a goal is decomposed into practicing
traits. Each trait is presented on a four-tiered scale:

These four levels can be used to assess the work and
growth of the student, through time, both cognitively
and affectively.



Using the Trait Scales of the Frameworks

‘now: Recall and locate information. Knowledge is
dealt with as linear or singular.

Understand: Recall and connect information from
multiple sources

Perform: Analyze and synthesize information from
multiple sources

Accomplish: Evaluate and use information to
accomplish a significant purpose



Using the Trait Scales to assess students

“‘

For goal 7, there is a support document that suggests what the
traits may look like or sound like at the different levels in the
learning process for two objectives. These are written from the
perspective of an observer listening to a learner.

The next slide reflects what the documents sounds like.

Choose another goal and develop a “Sounds Like Traits” for one
objective to see what the traits look like or sound like when
performed at each level of processing.



Student sounds like traits ...

Warking on Giftad Tanses
" Markcing ehe Compie
Gioal 7 Objective 1: The studant will devalop producta that communlcats
sapertlza In mulfipls Meldes and disciplinas to & varlety of authentic
audlsnces.

AUDIENCE RECOGNITION

ECWOW: T woeld ke to prasent this to a parson Srom the watsr oeetmant plant
becauss..”

UNDERSTAND: "I know von bave backgromnd and expertiss in chlorizating water, but
you may or may wot be erare of the denfal effeces this has oo childrsz ”

PERFORM: "1 kave decided to spend nxore tims on the teckmical aspects of this with this
EIOUp si0cs Vol seem to be mome intsrested in that tham in the philosopky bebind the
thaory.”

ACCOMPLIEH: "I ca= ses from your locks that vou kave Engering questions abont nxy
data collectiom processss. I wonld Hke to walk you throngh those steps in grester datail.”

COAMUNICATION

ECMOW: “Theave created and practiced oy parsuasive speach afisr deing =ry ressarch.”
TUNDERSTAND: “As vou can see from this graph, s memeese chmbs steadily over
e

PERFOBM: “This is a serieus concarn and I am bare to pressat alamoizg svidencs o you
using my talants of I-hovie.”

ACCOMPLIEH: T changed the way I shared this mformeatics from usmg 2 graph to
usizg 2 video clip toe maimtwin intersst aod conrey =y eppraciaton for animacion "

ADVANCED PRESENTATION

ENOW: “By completng a data amelysis comparing tha slopss of g2ins and the slopes of
&ITOr, 024 c2n et 3 true nnderstanding of the conditions related to the crss.”
TUNDERSTAMND: “1 choss to pressnt this information 1= the form of bar graphs for you to
be able to get an idex of the siczation mthar than exact numbess which would be less
ralavant to you.”

PERFORM: *T thizk [ was sffective in com g oy massage by using both the video
followead by the hard data shown in the grapks to meks ooy podnt ™

ACCOMPLIEH: “T was abls fo redesign the prasantation so that stodenis woald be abls
te e=derstand it since my goal is to have them: share the tnformation with their faomilies.”

EROBLEM SOLVING

ECMOW: “I made this infonsercial to show wiy [ thizk knee a=d elbow pads should ba
raquzired for skateboarding. ™

TUNDERSTAND: “Ey appealing to the thrll of spesd a=d risk, Iwas abls to make my
movis ons that canght teszagars aitention and get them to lishn to my message
PERFOBM: *T kmew that tsenagers think baloats are un-coel so [ 2dded the macketing
piscs for the zew vogue helmats bafore they cowld argoe abont 1.

ACCOMPLIEH: “Sizes I know memy paopls are not m frver of mandating seashelits with
tha Lawr, Twill givs you the measons wiy this is not 2 pater of parsozal freedoms.™

Curviculie Framisoils fir Gifted 2007

‘Warking em Giftad Tamess
Marking e Coure

Goal T2 Objective 2: The student will create products that synthesize
Information from muitiple sources Nustrating sclutlons to real-ifa
probisms.

INVENTIVE TEINEING

ENOW: "1 was abls to combine 2 pen and 2 jump drve memery stick to creats one obhjsct
that sarves both pusposes.”

UMDERSTAND: “Racogniring the nesd for a more portebls davics, I first examined
what already sxisted and them crexted this new modal.”

PERFOBM: “Becrase I was cozcarmed aboat the ansonnt of watr wasts i= commarcizl
indusiry, I rescarched mathods of recycing and peechods arithi= the Selds of chemdsey
2zd matserolomy to develop mov new product.”

ACCOMPLIZH: “Becauss I'was concerzed abomt the amonnt of water wasts iz
commzarcial imdustry, I researched mathods of moycling and metheds witkin e fialds of
chsamsiy and mateorology to devalop my newr product which can be used m both water
consarvation and soil comservation.”

METAPHORICAL PFROMOTION

KON “T took wikat the FD'A was saying along with tie health saparts to creang this
wdvertisamant for bealthier satmg.™

TMDERSTAND: “Adftar [ discovarsd the prolople weys of conservizg waser, I servayed
peopls rom around the world and came to realize the valus put oo water is very &ffaret
wcross oultures. Tharefors, I ceated diffarszt products for the different velnes of the
oalbezes.”

PERFORM: T an: thinking that of tha valoes of water cozserration diffar so dramatically
wcross cultumes and around the warld, I baliers fuat food consumption and waste may
hzree sinzilar patharns.”

ACCOMPLISH: T think that tee valoe 2 culturs kas to water comssrvation, i dimectly
ralated o e culmurs’s valoe on bealth and medicine.”

PEAXIS

TUMDERSTAND: “Aftar locking at ooy possible solutiens, 2zd lecking at the probleam
Sromn several azgles, [ have coeeted 2 solatioz I zow belisve te bs the bast chowca.”
PERFOERM: “After lookizg ot my possible solotions, and lookizg 2t the problez from
several angles, I havs created 2 solusion I moar balisvs to be the best choice a=d I thi=k it
will work for the architecturs as wall 2s the merior design ™

ACCOMPLIEH: I can give vou ressarch to suppert zoy theosy and, by comparing it to
othar dizciplizes, can show you why I think o will work.”

Carriculye Frameworis fr Gifted 2007




Did you find....

-

Meg Neffscent was more closely aligned to the and
levels of Goals 1, 3, and 5.

Juan Derfill seemed to be performing mostly at levels of
and for his Goals of 2, 4 and 7. There
was some evidence of accomplished practice in limited areas.

Stu Pendis was most frequently nearing the level
in his performance of Goals 1 and 6. He had some areas at
the level as well.
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FLORIDA'S FRAMEWORKS FOR
K— 12 GIFTED LEARNERS:

Using the Frameworks to set student
goals



Using the student profiles for goal setting

Looking back at Meg Neffscent, there are areas of
potential growth. Using the traits as a guide, find an
area in which Meg performed low but had the
potential to perform at much higher levels.

Choose one trait for Meg to improve. Read the next
performance level on the trait chart. This can be re-
written as a goal for Meg.



Example of a goal for Meg:

In reference to Goal 3, Objective 2:
The student will use and manipulate information sources.

Meg seemed to do some casual research and ask some
people she knew. She could further develop research
skills to the next level by looking at the trait.

Use multiple secondary and primary sources to analyze,
synthesize, and evaluate relevant details and facts to

examine relationships, infer meanings, define
relationships, and predict outcomes.



Meg’s goal:

By December of 2009, Meg will research a topic of
interest through the use of multiple secondary and
primary sources to analyze, synthesize, and evaluate
relevant details and facts to examine relationships,
infer meanings, define relationships, and predict
outcomes. She will create an oral presentation to
communicate her research practices with a focus on
the relationships between the resources and the
material.



Summary

The Florida Frameworks is comprised of 7 goals and
22 obijectives to be used for curriculum and
instructional design.

The Florida Frameworks is comprised of 66 traits
with four levels of performance for each trait to be
used for student assessment and goal setting.

©
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